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In this course portfolio, I reflect on teaching methods and materials as they relate to course goals 
and learning outcomes for an undergraduate early childhood education course, CYAF 374. This 
course offers students a developmental, child-centered approach to designing, implementing, and 
evaluating learning experiences for children from birth to grade 3. The course is for students who 
are preparing to teach in Early Childhood, Inclusive Early Childhood, or Primary  classrooms. 
The focus of my reflection and evaluation is on principles of effective teaching practice, 
experiential learning, reflective practice, and collaboration implemented throughout the course. 
Finally, I reflect upon successes and challenges in the course and describe plans for future 
semesters. 
 
Keywords:  early childhood, collaboration, curriculum, reflective practice, teacher education  
 
Objectives of Peer Review Course Portfolio 
 
Enhancing Curriculum Planning in Early Childhood (CYAF 374) through development of 
my scholarship of teaching and learning (SoTL) is the focus of this portfolio. The first principle 
of SoTL is inquiry focused on student learning broadly including not only disciplinary 
knowledge or skill development, but also the cultivation of attitudes or habits that connect to 
learning. Inquiry into learning usually focuses on students, but it also can include explorations of 
how teaching and teachers influence student learning (Felton, 2013). I have identified three 
principles of effective teaching practice and implemented them in the course. They are 
experiential learning, reflective practice, and collaboration. This course, which is offered every 
semester, includes a 3-credit lecture (CYAF 374) with an accompanying 1-credit lab (374L). 
CYAF 374 offers students a developmental, child-centered approach to designing, implementing, 
and evaluating learning experiences for children from birth to grade 3. This course addresses all 
developmental domains and academic content areas, as well as issues related to diversity in 
family composition, culture, and individual abilities. The lab experience specifically provides 
students opportunities to practice observation of individual children and practice teaching under 
the supervision of master teachers. The child development lab setting emphasizes reflective 
practice with a whole-child approach to curriculum development that addresses the needs of 
children whose abilities vary widely. See the full course syllabus (Appendix A). The course 
addresses four critical questions early childhood professionals must be prepared to answer: 
 
1.     What constitutes appropriate educational planning for young children? 
2.     How do early childhood professionals organize and implement developmentally       
appropriate instruction on a daily basis indoors and outdoors? 
3.     How do early childhood professionals document children's learning and educational 
experiences? 
4.     In what ways can instruction, instructional strategies, and the learning climate be 
evaluated and the results used to create optimal learning experiences/environments for 
your children? 
 
Who is the course for? 
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This course is aimed at preparing students seeking inclusive early childhood certification 
or an early childhood endorsement to teach in regular early childhood and early intervention 
programs (e.g., private center-based and home-based childcare, public schools, etc.). This course 
builds upon the lifespan human development course (CYAF 160) and is generally taken during 
students’ sophomore year. This course is designed for those who are interested in positively 
contributing to the growth and development of young children in some professional capacity 
such as in schools, childcare programs, or social service agencies. 
The goals of this course are for students to learn: 
• to plan, implement, and evaluate learning experiences for young children.
• about existing curricular approaches and the holistic nature of young children’s learning.
• teaching methods and strategies that support individual developmental levels of all
children (i.e., typically developing children and children with identified special needs).
• to make teaching and learning visible to children and their families.
Student objectives include: 
1. Describe and demonstrate instructional strategies (e.g., modeling, scaffolding, observing)
appropriate for early childhood settings.
2. Describe and demonstrate educational practices that support relationships with children
and families.
3. Demonstrate, by the choice of goals and materials described in lesson plans, an understanding
of and respect for cultural differences among children and families.
4. Create child-centered lesson plans that include developmentally appropriate goals,
materials, procedures, and teaching strategies.
5. Reflect on personal growth in designing and implementing learning experiences that
include a) child learning outcomes and b) effective teaching.
6. Effectively communicate with families about children’s learning.
How do the goals for this course fit with the other courses that students take? 
The early childhood faculty in the department of Child, Youth and Family Studies is in 
the process of aligning our courses so that students begin with opportunities to create awareness, 
then apply concepts and skills learned, and finally revise/refine their abilities as they progress 
through their program of study. The broad competencies and how CYAF 374, which is generally 
taken in the sophomore year, fits into students’ program of study is illustrated in the figure below. 
CYAF 374/L
Developmentally 
Appropriate Practice and 
Teaching Strategies
Aware
Holistic, Play-Based  Learning 
Experiences
Aware











Why did I choose this course? 
I chose to focus on how I teach this early childhood curriculum course because (a) I want 
to more effectively model approaches to teaching that students are learning to implement 
themselves and (b) better connect lecture and lab experiences in CYAF 374 and 374L. I began 
co-teaching this course with Jenny Leeper-Miller, the Director of the Lab School, in the spring of 
2018 so that we could more meaningfully connect lecture and lab. Through the Peer Review of 
Teaching  project, I narrowed my focus on improving the course to my teaching methods. 
I am employing three main approaches to enhance the teaching methods in this course. 
They are experiential learning, reflective practice, and professional collaboration. First, 
rather than lecturing (as I have done in previous semesters) about how to teach young children 
through experiential learning, I am incorporating more hands-on experiences in class and 
intentionally making my pedagogical process visible to students. Second, I am incorporating 
weekly in-class opportunities for students to engage in reflective practice through the cycle of 
inquiry that connects their observations of children in lab, reflection on and assessment of 
children’s understandings, and development of lesson plans that extend children’s interests and 
curiosities. Third, I am helping pre-service teachers improve their own teaching practices 
through collaboration with colleagues (classmates, instructors, and lab school cooperating 
teachers). Small teams of students (Collaborative Inquiry Groups), grouped by practicum room 
assignment, work together on provided tasks throughout class.  
Why focus on experiential learning? Pressing concerns about standardized tests replace 
and undermine thoughtful questions about teaching and learning in early childhood classrooms. 
It is essential that I perpetually challenge students to reflect on their practice in meaningful ways, 
to consider the effect their teaching has on student learning, and to develop positive teaching 
habits. When they join the profession as first year teachers, they will be immersed in the 
pressures of standards-driven curriculum and student outcomes (Ward & McCotter, 2004), so I 
want to prepare them to face these challenges.  
Why focus on reflective practice? As a teacher educator, I place a high value on 
reflective practice myself. I want to support my students in broadening their perspectives and in 
developing both a strong image of children and themselves as teachers and learners. My desire is 
for preservice teachers to embrace their teaching as an intellectual endeavor to be worked on and 
improved throughout their careers. The standards movement in early childhood education poses 
several challenges to the value of meaningful teacher reflection. On the most basic level, the 
process of reflection is in danger of losing its intrinsic value and becoming nothing more than a 
tool toward greater student achievement (Ward & McCotter, 2004). A narrow view of the 
purpose of reflection is to enhance the use of strategies and lesson plan implementation. Teacher 
educators are challenged to make a clear case for reflection as an outcome above and beyond its 
short-term instrumental value of documenting learning. Reflective practice fosters habits of 
contemplation  in order to make meaning with children co-creating curriculum in the early years. 
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Why focus on collaboration? In classroom settings, collaboration among students and 
instructors can be taught. Professionally, collaboration skills are needed with co-teachers, early 
intervention specialists, and families. Using class time to practice collaboration provides pre-
service teachers’ learning opportunities that will serve them well academically and 
professionally. Openings occur for students  to critically engage with one another’s ideas and 
observations, by considering alternative explanations in ways that support deeper understanding 
or even conceptual change. I strive to create a classroom atmosphere that supports such 
reasoning and growth.  
There is evidence to support collaborative conversations. “Teachers’ engagement in 
productive groups supports their work toward ambitious goals and their sustaining complex 
forms of teaching practice. This engagement is important to help them air their ideas and find 
meaning in their colleagues’ responses to their problems of practice” (Horn, 2012, p. 8). Horn 
found that among teachers who sustained ambitious forms of mathematics teaching for over a 
decade, their conversations unfolded in predictable ways beginning with emotional support and 
then encouraged elaboration, specification, and revision of interpretation of classroom teaching 
events.  
Horn (2012) posits that collaborative learning requires learners to share a common object to 
reflect upon and examine such as lesson plans and classroom observations. When students and 
teachers work together to deepen their understanding of teaching, a persistent challenge is that 
their conversations are generally outside of moments of practice. This asynchronous alignment 
of conversation and action demands some form of representing their work to provide grounds for 
consultation. My goal is for students to revisit and discuss both our class activities and important 
practicum classroom events. Through these class discussions and debriefing sessions with 
practicum cooperating teachers, students will interpret experiences and observations, consider 
alternative responses, and link them to other instances in their teaching practice.  
Teaching Methods and Course Activities 
My goal at the start of this project was to learn more about the impact of my teaching 
methods and strategies on student learning. One way I measure this each semester is by 
collecting anonymous midterm course evaluations (using Google Surveys) to learn more about 
students’ perceptions of their learning experiences. This practice creates a partnership with 
students, and responsiveness to the feedback models my own reflective practice. This semester, 
as I participated in the Peer Review of Teaching project, I asked about peer collaboration in 
class, teachers’ feedback and mentoring, and students’ perceptions of their growth in ability to 
create experiential early childhood curriculum. The University-wide switch mid semester to 
online learning and cancellation of the in-person lab experiences due to COVID-19 hindered my 
ability to respond to student feedback. I also was not able to meaningfully compare student 
‘participation’ or final grades in lecture with the previous semester or to obtain final lab school 
cooperating teacher feedback to illustrate students’ applied learning from lecture to lab. Selected 
sample student responses from midterm and final course evaluations related to each of my 
areas of focus and my reflections on them are described below. 
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Experiential Learning 
A successful aspect of the course this semester was the infusion of many hands-on 
experiences in lecture. Each week in class students were given hands-on materials for them to 
explore and to provoke their own thinking. For example, early in the semester, students worked 
in teams to create a class presentation on an assigned curriculum model. Other times, for 
example, they designed and performed a sink and float experiment and wrote a lesson plan based 
on their exploration with the materials. Other wide-ranging experiences involved such things as 
designing features of an outdoor learning environment, completing a T-chart with common 
classroom interests and Nebraska Early Learning Guidelines, drafting a personal philosophy on 
inclusive education, and writing a recipe with detailed instructions for a partner to actually make 
and eat as a literacy experience. These photos exemplify experiential learning experiences 
Curriculum students engaged in.  
Students worked in pairs to write detailed instructions 
for making a cookie sandwich. They then swapped with 
their partner who tried to follow the directions explicitly 
as an opportunity to engage with literacy connections to 
experience. 
Curriculum students were challenged by our guest speaker from 
Lincoln Public Schools SPARK program, Matt Tebo to practice 
STEM learning using small fans, plastic garbage bags, tape and 
balloons.  
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This student comment from final course evaluations illustrates the perceived benefits of 
experiential learning: “I loved the hands-on activities. I enjoyed being able to get one-on-one 
help planning a lesson, and then being able to go and implement it at Ruth Staples… time to 
engage us in activities and strategies for teaching young children.” Another student wrote in 
support of personal experience with materials and ideas in lecture: “I loved my time in this 
course…You  provided a lot of hands-on learning experiences which helped...” 
Trying experiences firsthand also provides students with opportunities to relate to 
children’s perspectives. I believe that this student comment, “My image of the child has really 
grown. I now see them as very independent and competent,” illustrates that practice stoking 
students’ own curiosity helps them appreciate and recognize it in others.  Other students 
shared that they appreciated opportunities to talk about experiences and learn from their peers. 
The comment that, “There were many hands on activities Chris provided in this course and group 
work that was relevant to our practicum” is one that aligns well with my goal of providing 
experiential learning opportunities. 
Reflective Practice and the Cycle of Inquiry 
Inquiry based pedagogy focuses on moving children beyond general curiosity into the 
realms of critical thinking and understanding. Teachers must encourage children to ask questions 
and support them through the investigation process. Paying close attention to the skills of critical 
thinking, creativity, collaboration, and communication for children and preservice teachers alike 
is my goal. Teachers should be active participants in this inquiry process. Teachers are not 
always the one who has the answer, but they are responsible for closely observing children and 
then creating lesson plans that allow for co-construction of knowledge, which is the foundation 
of the inquiry process. Sample student comments that indicate their progress in reflective 
practice include:  
• “Writing lesson plans and continual review of the Early Learning Guidelines.
I'm beginning to learn how to make sure the objectives I have for the children
are intentionally addressed in the planning of the activities put in place.”
• “My confidence in writing and understanding what all to put into a lesson plan.
This class is probably the most instruction I have gotten on them (lesson plans)
so far and I am grateful.”
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This example of a planning web 
created by students based on their 
observations of children in the 
Ruth Staples Child Development 
Lab Goldenrod Room of 3-5 year-
old children. A collaborative 
discussion gave each student an 
opportunity to describe what they 
observed children were interested 
in. As a group the students then 
created this web to find overlaps 
between topic interests and 
Nebraska Early Learning 
Guideline Domains. 
Collaboration with Colleagues 
Each lesson plan written by students involves collaboration. Each plan begins with an 
idea based on observing and collaborating with children at the child development lab (CDL). 
Students then draft a lesson plan in class with their Collaboration Group of fellow students from 
their practicum class. They then revise and finalize their plan individually based on instructor 
feedback. Finally, students implement their lessons at CDL and submit a reflection on how it 
went along with feedback from their Cooperating Teacher.  
This example of collaboration from Fall 2019 was a UNL 
Campus visit from Brazilian artist Eder Muniz to present on 
the history of graffiti and its current status as it relates to 
cultural expression. Muniz is being commissioned to do 
work for the Child Development Lab. Jenny Leeper-Miller 
and I attended his campus-wide presentation and brought 
our class to the Lab school when Muniz worked with the 
children. I arranged for a local artist and early childhood 
expert, Ann Watt to visit our class on the same day and 
facilitate an immersive art experience for the students. 
Students learned about and experimented with creating both small and large murals in lecture 
before we walked over to the Lab to work with Muniz and the Lab children. During their 
practicum before and after Muniz's visit, Curriculum students were able to take part in planning 
for the experience and building it into a unit of study for the Child Development Lab children as 
an example of collaborative project work. 
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The course syllabus emphasizes that teaching is a collaborative effort and requires 
effective communication skills. Students are expected to interact respectfully with their peers in 
small and large group settings, discuss key ideas related to teaching and learning, thoughtfully 
consider the perspectives of others in the group— including variations in cultural experiences, 
and reflect upon how these orientations can contribute to one’s philosophy of child development, 
health, and well-being.  
Student comments indicated that they found instructor and peer feedback valuable. 
Timely feedback and building opportunities for revisions into the lesson planning process 
allowed students to re-evaluate their plans and change them. One student commented: “I really 
benefited from all the feedback on assignments. It helped me so much with improving my plans 
and using suggestions to better my next plan. It even allowed me to think further into my work 
even after I was finished.” Another student wrote: “I have had the greatest amount of growth 
during the planning of my lessons. It took me a few tries to finally get my lesson plan 
approved and this showed me how important it is to meet those requirements so that it is 
successfully implemented and actually has a positive approach to the learning development to 
the children.” 
An important aspect of students’ midterm practicum feedback is helping students 
develop goals for themselves. One area students wrote goals for was to be more self-confident 
in their abilities. Bedel’s (2015) work describes the importance of pre-service teacher’s self-
efficacy development and its impact on teaching performance. Confidence as a teacher and 
learner is especially important when teaching young children because they are likely to benefit 
from teachers who model curiosity and  love for learning. Teachers who are confident in 
supporting children’s learning are also more flexible in how they work with children. Students 
view of themselves influence the ways they are with children and families. Literature from the 
field reveals that educational beliefs and attitudes of pre-service teachers is important due to at 
least two reasons: First, as students, pre-service teachers’ beliefs and attitudes impact their 
academic success. Secondly, pre-service teachers’ beliefs have a major influence on their 
teaching process when they begin to teach (Bedel, 2015). 
My goal in focusing on peer and student-instructor collaboration is for pre-service 
teachers in this course to both value collaborative life-long learning and to develop a sense of 
themselves as competent teachers and learners.  
Analysis of Student Learning 
Major assignments in the course involve creating and implementing lesson plans, writing 
personal belief statements tied to course objectives, and creating a Curriculum Portfolio with 
completed assignments that illustrate learning. One important way to gauge student learning is 
through the feedback practicum cooperating teachers provide. As mentioned earlier, the switch 
from face-to-face to online classes and the discontinuation of practicum makes comparison 
between semesters less valuable, especially cooperating teacher feedback. The chart below 
illustrates student grades on major assignments across terms, providing some quantitative data.  
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Analysis of grades and grade trends  
 Fall 2019 average grade 
(9 students) 
Spring 2020 average grade 
(14 students) 
Lesson Plan 1 90% 70% 
Lesson Plan 2 90% 90% 
Lesson Plan 3 100% 90% 
Curriculum Portfolio 96% 80% 
Final Lecture Grade 96% 80% 
Midterm Cooperating Teacher 
Feedback 
84% 90% 
The average lesson plan grade decrease in the second semester is concerning. It may 
indicate that the focus in class on experiential learning may have taken time away from 
instruction on how to write lesson plans. I plan to balance that next semester by providing more 
class time for practicing writing elements of the plans that seem most challenging, such as 
behavioral objectives, simplifications, and extensions. The 2020 trend toward improvement from 
the first to third lesson plan is encouraging.  
The Final Curriculum Portfolio (see sample in Appendix B) average grade decreased 
from fall to spring semesters. I attribute this mostly to two students who struggled in the spring 
semester, one of whom failed the course and the other who switched to pass/no pass and received 
a D. Without those two students grades, the average grade in the spring on this assignment was 
comparable to the previous fall semester. 
Cooperating Teacher Feedback is typically given near midsemester and at the end. This 
semester (Spring 2020), only midsemester feedback was collected because practicum ended early 
due to the pandemic. I use this feedback as one way to assess how students are applying what 
they learn in class to their practicum setting at Ruth Staples Lab School. In the spring semester, 
students scored higher than in the previous semester, which I attribute to the course 
enhancements. Two specific criteria on the evaluation form (see entire form in Appendix C) that 
are particularly relevant to my focused enhancement are: “Participates in planning and evaluation 
sessions,” as it is an essential aspect of reflective practice, and “Cooperates as a teaching team 
member,” which relates to my class focus on collaboration with colleagues. I hope that if 
students had been able to complete the rest of the semester, practicum feedback from cooperating 
teachers would have continued to increase. 
 
Summary Reflections on the Course 
As I consider the successes and challenges with this course, I believe that my efforts to 
enhance my pedagogy of teaching was moderately successful. I am excited to continue to make 
improvements and measure their effect, especially in the areas of experiential learning, reflective 
practice, and collaboration. I need to continue to refine the experiential learning opportunities 
and better address the misconception that they are ‘just playing’ to help students see the reasons 
for doing this. In terms of reflective practice and collaboration, my intention is to share more of 
the pedagogical reasons for the personal reflection and group work assigned in the class.  
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A successful aspect of the course this semester was the infusion of many hands-on 
experiences in lecture. This student comment from final course evaluations illustrates this, “I 
loved the hands-on activities. I enjoyed being able to get one-on-one help planning a lesson, and 
then being able to go and implement it at Ruth Staples. Jenny and Chris were very helpful and 
would work with us (students) to find ways to plan our lessons. They were always available 
when we had questions or needed assistance. They were understanding and open to new ideas. 
They took the time to engage us in activities and strategies for teaching young children.” 
 
A challenge arose as my co-instructor and I revised the process for the major assignments 
focused on lesson planning to more closely align with existing lesson plans lab faculty were 
implementing and current interests of the children. We tried using Google Drive (Jenny had used 
this tool when she previously taught the course) in addition to Canvas. I struggled to use the two 
tools together well and this created confusion for students. Final evaluation feedback included 
comments such as, “We had several assignments due each week through Google Docs. I think it 
was an interesting way to keep all the assignments stored but it did get confusing what was due 
when, or where something needed to be turned in at.” We decided to eliminate the use of Google 
Drive the next semester.   
Future plans for this course also involve finding ways to contend with the common 
challenge of supporting students’ deep reflection. I realize that I have often asked students to 
reflect on practicum experiences without ever discussing the qualities of good reflection. 
Students do not automatically know what I mean by reflection; often they assume reflection is 
merely a  description of what they taught or observed children doing. “Reflection, meant to make 
teaching and learning understandable and open, has itself been an invisible process to many of 
our preservice teachers (Ward & McCotter, 2004). I intend to help preservice teachers/students 
evaluate, understand, and improve their own reflection. Two specific methods I plan to use to 
improve reflection are: (a) “Freewrites” in which students at the end of class write about key 
ideas they learned about and how they connect to their previous knowledge and (b) having 
students at the end of the semester write a letter to their future teacher self. 
I plan to address the student misperception that they learn less through active 
participation than through passive lecture environments. Extensive research supports this 
observation, showing that active teaching strategies increase lecture attendance, engagement, and 
students’ acquisition of expert attitudes. When instructors explain and facilitate active learning, 
student attitudes improve (Deslauriers, McCary, Miller, et al., 2019). 
Through the process of creating this portfolio, I have been reminded that who and how I 
am with students is as important as the content that I share with them. “The kind of person that I 
am with my students plays an important part in what I am able to accomplish with them. 
Figuring out who to be in the classroom is part of my job; by holding conflicting parts of myself 
together, I find a way to manage the conflicts in my work (Lampert, 1985, p. 183).” By making 




This Syllabus and Course Schedule are subject to change with advance notice. 
Appendix A
CYAF 374/ 374L 
Curriculum Planning in Early Childhood 
Education Course & Lab Syllabus 
Mondays 1:00 PM – 3:50 PM 
HECO 137, East Campus 
Ruth Staples Child Development Lab Faculty & Staff 
Course Description and Rationale 
CYAF 374 is a 3-credit lecture course that offers a developmental, child-centered approach to 
designing educational experiences for young children, including children with disabilities and 
various exceptionalities. This is a course aimed at those who are interested in positively 
contributing to the growth and development of young children in some professional capacity 
such as in schools, childcare programs, or social service agencies. In this course, students will (1) 
plan and evaluate developmentally appropriate experiences, (2) examine and use observations 
Course Instructors 
Christine Kiewra Jenny Leeper-Miller 
Email: ckiewra2@unl.edu Email: jleeper2@unl.edu 
Office Hours: By appointment Office Hours: By appointment 
Office Location: 231 J, Louise Pound Hall, City 
Campus 
Office Location: Ruth Staples Lab 
Office Manager 
Lainey Bomberger  lbomberger2@unl.edu 
402-472-1675
Bluestem Room 
Mollie von Kampen mvonkampen2@unl.edu 
Chelsea Brisbin creeh2@unl.edu 
Goldenrod Room 
Erin Keller ekeller@unl.edu 
Miki Montgomery 
mmontgomery8@unl.edu 
This Syllabus and Course Schedule are subject to change with advance notice. 
and documentation to inform curriculum, and (3) learn about effective ways to share curriculum 
information with families. This course addresses all developmental domains and content areas, as 
well as issues related to diversity in family composition, culture, and individual abilities.  
CYAF 374L is a one-credit laboratory course designed to be taken concurrently with CYAF 374. 
The focus of the lab is on planning, implementing, and evaluating developmentally appropriate 
experiences for young children in a supervised early childhood laboratory setting. The lab 
experience emphasizes reflective practice with a whole-child approach to curriculum 
development that addresses the needs of children whose abilities vary widely. 
This course will address four critical questions early childhood professionals must be prepared to 
answer: 
1. What constitutes appropriate educational planning for young children?
2. How do early childhood professionals organize and implement developmentally
appropriate instruction on a daily basis indoors & outdoors?
3. How do early childhood professionals document children's learning and educational
experiences?
4. In what ways can instruction, instructional strategies, and the learning climate be
evaluated and the results used to create optimal learning experiences/environments for
your children?
This course is required for all pursuing an early childhood major, minor, or endorsement 
as well as inclusive early childhood education endorsements. 
Required Text 
Kostelnik, M. J., Soderman, A. K., Whiren, A. P. & Rupiper, M.L. (2019). Developmentally 
Appropriate Curriculum: Best Practices in Early Childhood Education (DACECE) 7
th 
Edition. 
Upper Saddle River, NJ: Merrill. 
*Other Readings available in Canvas Modules.
* Students are expected to read the Ruth Staples CDL Handbook and be follow all policies
during practicum. 
Prerequisites 
• Students must have completed CYAF 160 to enroll in this course.
• Students must enroll in CYAF374 and 374L concurrently.
This Syllabus and Course Schedule are subject to change with advance notice. 
Expected Learning Outcomes 
By the end of the semester you will be better able to: 
1. Articulate developmentally appropriate learning goals for children in inclusive early
childhood education programs and other early childhood intervention programs.
2. Describe how children learn and what educational practices best support their learning and in
the context of relationships.
3. Demonstrate an understanding of developmental and cultural differences among children
and how to respect those differences throughout the instructional process.
4. Demonstrate a variety of instructional strategies relevant to early childhood education.
5. Write developmentally appropriate instructional plans that address young children's
aesthetic, affective, cognitive, language, social and physical development and learning,
considering age, culture and abilities.
6. Carry out developmentally appropriate learning experiences with young children.
7. Document children's learning experiences through a variety of child-centered means.
8. Evaluate learning activities and revise plans to enhance children's learning.
9. Reflect on what you are learning in relation to your personal and professional goals.
Methods of Instruction: 
To achieve the course objectives for CYAF 374 and the lab component CYAF374L, 
opportunities  are designed that allow you to explore your own beliefs and expand your 
knowledge for teaching young children by providing opportunities to: 
· analyze research-based information about early childhood curriculum,
· discuss issues and develop informed opinions based on readings,
· engage in thoughtful reflection with instructors and peers regarding
observations/interactions with children,
· practice and apply skills from the lecture portion within an early childhood setting,
· and receive direct feedback concerning progress toward course objectives.
During each class session, we will explore course content through model activities, video 
examples, media presentations, lectures, student work examples and group discussions of new 
material. You are encouraged to ask questions and discuss ways to adapt the course content to 
your academic needs. Lesson study and rehearsal exercises within the class provide opportunities 
to 'practice' new skills and try concepts before implementing strategies and activities in CYAF 
This Syllabus and Course Schedule are subject to change with advance notice. 
374L. Field assignments are also included to help you generalize skills from the academic 
classroom to your practicum experience. 
You will have a variety of modes in which to learn and demonstrate what you have learned. 
These include individual work and group work; in-class exercises as well as verbal, written, and 
experiential assignments. 
The Relationship Between CYAF 374 AND CYAF 374L 
CYAF 374 and CYAF 374L combine to create a 4-credit course package. Undergraduate 
students must take the two parts concurrently. CYAF 374 is the lecture portion of the course, 
CYAF 374L is the practicum portion. Practicum Students complete 3 contact hours per week 
over a 16-week practicum experience. The practicum experience is designed to give each 
prospective teacher practical experience with classroom instruction at the early childhood level 
under the guidance and supervision of cooperating teachers and early childhood master teachers. 
The placement is for a full semester.  
Course Expectations 
Confidentiality: The Family Education Rights and Privacy Act (FERPA) and other laws require 
that personally identifiable information on children and families disclosed as part of your teacher 
education program must be kept confidential and will not be disclosed or re-disclosed to any 
other person without consent of the parent or eligible student.  It is expected that any such the 
confidential information, including photo and video images will be used for teaching and 
learning purposes only with only children’s first names. A breach of this policy of confidentiality 
will be just cause for disciplinary action.  
Professionalism: Teaching is an incredible, intrinsically rewarding profession, however, with 
this comes great responsibility. As learner in this class—particularly on your journey to become a 
professional educator—you will be held to high expectations. Your proficiency in your written 
assignments is only part of your role, as is your demeanor with children, peers, and colleagues. In 
addition to developing your knowledge for teaching through developmentally appropriate 
practice, you are also expected to demonstrate your commitment to the profession through your 
disposition. As you enter our class please keep the following in mind as reflections of 
professional behavior: 
Active listening: Teaching is a collaborative effort and requires effective communication skills. 
You are expected to respectfully interact with your peers in small and large group settings, 
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discussing key ideas related to teaching and learning. Thoughtfully consider the perspectives of 
others in the group—including variations in cultural experiences—and reflect upon how these 
orientations can contribute to one’s philosophy of child development, health, and well-being. 
The judicious use of technology is encouraged. However, inappropriate uses of technology (e.g., 
texting about social events, engaging in instant messenger conversations) during instructional 
time or work periods demonstrate unprofessional behavior. If you are not physically AND 
mentally present for class (your body in a seat does not count) you are not in full attendance. 
Communication: The expectation is that you contact me (Chris) before class begins if you will 
be absent or tardy. If unexpected or serious events occur, please contact me as soon as possible to 
discuss the situation, so that together we can devise a plan for your success. 
Effectively communicating in class requires you to complete your course readings and 
homework. The class meetings are based in discussion, hands-on activities, applications of 
content, group projects, and working with or analyzing the development of young children. Come 
to class prepared by completing your readings and assignments. Bring questions or concerns to 
discuss as a group, particularly with regard to lesson activities. Be sure to completely review and 
PRACTICE activities and tasks you will implement your lab activities. 
Due dates: Because you are responsible for preparing and implementing learning activities for 
young children, extensions are only allowed when the situation is discussed prior to the due date, 
and also approved by your lab teaching staff/master teachers. Do not email me or your lab 
teachers the day before an assignment is due and ask for an extension unless an extenuating 
circumstance has occurred. All late work will lose 10% of the total points. No late work will be 
accepted for a grade after one week. 
Promptness: You are expected to be on-time to class each week. After the first tardy, each 
subsequent tardy will count as a “half-absence”, reducing your grade. Promptness also includes 
remaining in class for the duration of the class period. 
Absences: Because we meet only once each week and the lab portion of the course is directly 
tied to the lecture component, you are allowed one absence, excused or unexcused, without 
penalty. After one absence, you will lose half of a letter grade, for each class that you miss. 
Because of the hands-on, workshop nature of the course, “make up” work is not as effective. 
However, for the second absence only, you may ask to complete a make-up assignment to earn 
back your missing participation/classwork points. As with tardiness, and as discussed in the 
previous sections, we understand extenuating circumstances. You must demonstrate professional 
This Syllabus and Course Schedule are subject to change with advance notice. 
behaviors by notifying instructors of your situation prior to class, or as soon as possible (within 
one day). Together we will discuss the situation and find the best solution. For lecture absence 
email both instructors. For Lab absence email your cooperating teacher and lecture instructors. 
Course Requirements: 
374 Assignments  
 Learning About Ruth Staples Child Development Lab Assignment 10 points 
Curriculum Model Presentation 10 points 
Practice Teaching Strategies-Lab Ticket (10 x 3 pts) 30 points 
Video Self-Evaluations (2 x 10 pts) 20 points 
Analyzing Learning Environments 10 points 
Constructing a Daily Routine Schedule 10 points 
Observation Reflection Forms (12 x 10 pts) 120 points 
Domain Observation Class Presentations (2 x 3 pts) 6 points 
Family Newsletter Article 10 points 
Whole Group Lesson Plan (1 x 10 pts) 10 points 
Small Group Lesson Plan (2 x 10) 20 points 
Final Project- Curriculum Portfolio 
* Submit to Canvas and LiveText
50 points 
Class Attendance -1/2 letter grade after first absence
TOTAL 306 points 
374 Lab Assignments 
Attendance in Lab (15 sessions x 1 points) 15 points 
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Lab Ticket and Feedback (13 x 4 points) 52 points 
Midterm Curriculum Skills Inventory and Professional Growth Self-
Evaluation 
55 points 
Final Curriculum Skills Inventory 55 points 
TOTAL 177 points 
GRADING SCALE 
Canvas: Please check Canvas regularly for 
announcements. CANVAS will be my primary 
avenue of communication. Grades will also be 
available via CANVAS and all assignments will 
be submitted via CANVAS. Reading materials, 
assignment templates, and additional resources will 
be available through Canvas in the weekly 
modules.  
Meeting Deadlines: All assignments are due on the 
dates listed on the 374 Course Schedule and in
Canvas. Late assignments will be penalized.
Assignments will not be accepted more than one 
class period (one week) beyond when they are due. Contact your instructor and your laboratory 
teacher if you have to miss a scheduled laboratory day due to illness or another excusable 
emergency. 
Academic Freedom: Over the course of this semester we will address a variety of topics and how 
they relate to your role as an early childhood educator. Topics may include matters of race, gender, 
culture, religion, morality, sexuality, and violence. Instructors will provide you with a variety of 
perspectives on each topic covered in this class. You have a right to believe whatever you believe 
about such matters and are encouraged to express your views on all matters relevant to the course, 
even if others in the class may be offended or upset by those views. You also have a right to express 
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have the right to decide whether or not to modify your views. Your grade in the class will be based 
on your understanding and reasoning of the theory and concepts in the course, not on your opinion, 
or the opinion of others. 
Diversity Statement: The University of Nebraska-Lincoln is committed to a pluralistic campus 
community through Affirmative Action and Equal Opportunity. We assure reasonable 
accommodation under the Americans with Disabilities Act. Students with disabilities are 
encouraged to contact me for a confidential discussion of their individual needs for academic 
accommodation. It is the policy of the University of Nebraska-Lincoln to provide flexible and 
individualized accommodation to students with documented disabilities that may affect their 
ability to fully participate in course activities or to meet course requirements. To receive 
accommodation services, student must be registered with the Services for Students with 
Disabilities (SSD) office, 132 Canfield Administration, 472-3787 voice or TTY.” 
Statement of Academic Integrity: Academic honesty is essential to the existence and integrity 
of an academic institution. The responsibility for maintaining that integrity is shared by all 
members of the academic community. To further serve this end, the University supports a 
Student Code of Conduct which addresses the issue of academic dishonesty.” 
Students with Disabilities: Students with disabilities are encouraged to contact me (the 
instructor or teaching assistant) for a confidential discussion of their individual needs for 
academic accommodation as determined by Services for Students with Disabilities (SSD). This 
includes students with mental health disabilities like depression and anxiety. It is the policy of the 
University of Nebraska-Lincoln to provide individualized accommodations to students with 
documented disabilities that may affect their ability to fully participate in course activities or to 
meet course requirements. To receive accommodation services, students must be registered with 
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This is a course aimed at those who are interested in 
positively contributing to the growth and development 
of young children in some professional capacity such as 
in schools, childcare programs, or social service agencies.
In this course we explore developmental, child-centered 
approaches to designing educational experiences for 
young children, including children with disabilities and 
various exceptionalities.
This portfolio highlights student learning in the key areas 
of learning throughout the course.
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beliefs about ways 
young children 
learn
Image of the Teacher
Description of Learning  
While implementing the teaching strategies, I gained confidence as a teacher through 
hands-on experience. I learned that through play, all children are scientists, explorers, 
artists, creative-thinkers, and engineers when provided with enriched-opportunities 
through intentional practices.
Reflection—Goals for my next teaching-learning experience is to expand on what I’ve 
learned about children and continue to create intentional practices that support their 
learning and critical thinking skills.  In order to accomplish this goal, I need to continue to 
be a learner myself and to see children as scientists, explorers, artists, creative-thinkers, 
and engineers, and support their development and interests moving forward.
OBSERVATION FOCUS:
“DADDY HAS A BOWTIE!”
Date: 2/11/20 –Observer: JW
Observation: Children were exploring using art materials and at first were guided through 
do-it signals, but quickly began to work independently in creating their artwork while I 
scaffolded their learning.
• Children demonstrate self-expression with art materials
• Children create work that requires some planning
• Children work independently
• Children demonstrate the safe and appropriate use and
care of art materials and tools
• Children’s drawing became very defined and detailed
The children were exploring materials in a creative way and 
expressing preferences for certain art materials while 
engaging in parallel play.
The children may wonder, “What other materials could I 
use in creating my artwork?”
OBSERVATION FOCUS: 
“I CAN TRY NEW THINGS!”
Date: 2/18/20 -Observer: JW
• The child was able to engage in an activity that she had never tried before—
independently climbing the wooden structure. After using the strategy of task analysis by
communicating the sequence of steps to accomplish her goal of climbing to the top of
the wooden structure, the child followed her successful attempt of reaching her goal aby
completing her goal a second time independently!! She smiled widely as she reached the
top of the structure and I was extremely proud of her!
• Child demonstrates coordination, balance, and body awareness
• Child shows growing skill in climbing up cables
• Child looks to adult for help when trying to accomplish difficult tasks
• Child shows a sense of satisfaction when making things happen
The child was practicing how to coordinate her body to meet her objective goal—to reach 
the top of the climbing structure.  After questioning her on what happens next while she was 
climbing to the top of structure, she was using cognition to retrieve what she had just 
previously learned.
The child may wonder, “What other new things can I accomplish independently with support 
from my teachers?”
OBSERVATION FOCUS: 
“I CAN IMITATE AND DO THAT TOO!”
Date: 3/3/20 –Observer: JW–Age of Child: 29 months
Observation: Child is using words, phrases, and gestures to communicate by 
repeating the teacher’s words, as she helps by pushing her peer in the swing 
from behind and from the front. 
The child began to expand her language of the foundational skill of 
communicating with a single word. She started with the single word 
“push” and then progressed to verbally communicating “push from front 
or “push from behind”. 
The child used words and phrases to comment on her actions and began 
using new vocabulary words in a meaningful context. Next time, the child 
may continue to expand her communication skills through fun, interactive 
activities that are interesting to her.




Describe the moment you are reflecting on: The child’s question, “How would a giraffe would move 
on the mountain?”
The child knows I care and am interested because I…asked questions, observed and mimicked his actions, and paraphrased what I saw him doing (moving like a 
giraffe).
I found out more about what the child was doing and thinking by…I gave actions words (in question form) to how the child was moving (he was 
demonstrating how a giraffe might move). I noticed that he was lifting his knees high as he was taking steps up the mountain. I said, “Oh, a giraffe might lift his legs high 
as he walks up the mountain?” I then mimicked how he was moving and lifted my knees high as I took steps.
I extended the child’s learning by…explaining that giraffes have long necks and that when they reach the top of the mountain, they may use their neck to see over 
the trees.
After watching the video I see myself using these teaching strategies…questions; telling, explaining & informing; behavior reflections and paraphrase 
reflections
I feel good that I…. made sure to respond to the child’s exploration and extend the child’s learning by describing what I saw him doing, as well as using telling, 
explaining & informing on another way a giraffe might move.. I provided effective praise on how the child asked a great question and then allowed him to model his 
answer to his own question. I then followed his lead while using behavior reflection.
Next time I would do this differently…I would have used even more expression to what I saw as the children explored. I would also have used more of a 
silencing strategy at times to allow time for the children to explore ways to move before suggesting ideas. I would have extended the child’s question about how a 
giraffe might move, by asking more open-ended questions and asking what the child’s peers think regarding how a giraffe might move.
LARGE GROUP LESSON
Large Group Lesson Plan_2020.docx
SMALL GROUP LESSON PLAN
• Small Group Lesson Plan_2020.docx
DAILY CLASS SCHEDULE
Preschool All-Day Schedule 
45 min: Arrival/Hand Washing/Table activities 
10 min: Greeting time/Music and movement
10 min: Toileting/Hand washing
30 min: Breakfast
60 min: Indoor free play/Toileting
10 min: Cleanup
15 min: Large Group Time
10 min: Transition outdoors/getting gear 
30 min: Outside Time
10 min: Pick up outside toys/Transition indoors/Undressing
10 min: Toileting/Wash hands
45 min: Lunch
10 min: Toileting/Getting cots/quiet music
10 min: Quiet transition to cots/story telling/Reading books
60 min: Nap: provisions made for children who cannot sleep or wake up early
15 min: Wake-up time/put away cots, fold and put away blankets
45 min: Indoor free play/snack as a center
10 min: Clean up
15-20 min: Small groups
10 min: Transition to outdoors/getting gear
45 min: Outdoor free play/dismissal occurs gradually as parents arrive
I would display the class schedule daily by providing visuals 
of images or photos of each activity and provide verbal 
reminders of which activity we are currently engaged in 
and/or what we will doing next, as well as using 
environmental cues by pointing to the picture/image on the 
daily class schedule.
For extra support, I would provide a traveling schedule, 
using image icons, to support individual children to help 
with transitions.
LEARNING ENVIRONMENTS




I believe that partnering with 
families is extremely important in 
establishing a bridge from home 
to school. I feel that it is the 
teacher’s role to take the lead in 
extending that bridge and 
welcome families to provide ideas 
and feedback. As the teacher, I 
need to create opportunities for 
families to be involved in their 
child’s learning by expressing 
genuine acceptance for all 
families, establishing trust, and 
creating a secure and safe 
environment for the child and for 
everyone involved. I as the 
teacher, need to communicate 
effectively, and be respectful, as 
well as sensitive to each family’s 






I believe that to teach anti-bias in my 
classroom, I as the teacher need to first 
be aware of any prejudices or 
preconceived thoughts that I may 
struggle with or not yet be aware of. I 
believe that what I model, through 
verbal and non-verbal communication, 
can have an enormous and lifelong 
effect, both positively and negatively, on 
the children and families that I serve. I 
believe that it’s important to represent 
anti-bias visuals in the classroom, 
welcome all questions, and acknowledge 
misunderstandings where stereotypical 






I believe that ALL children, with or without disabilities, 
can benefit from early childhood inclusion through an 
enriched early childhood setting. Inclusive practices 
involve supporting the needs of every infant and child, 
regardless of ability.  As a future teacher, my desire is to 
create an atmosphere that brings awareness to not 
only every individual’s uniqueness in the classroom, but 
also extend beyond that and build connection within 
the community. This can be done by involving families 
and incorporating community resources to make 
deeper connections. To teach in an inclusive classroom, 
I believe that I as the teacher, need to acknowledge and 
welcome differences, similarities, and model practices 
that reflect respect and support for the children and 
families I serve.
PERSONAL BELIEFS STATEMENT: 
CURRICULAR APPROACH
My curricular approach as a future teacher will be centered on child-lead 
interests with a focus on play and exploration. Through play, children can reflect 
on what they know about the world. During play, development takes place in 
domains such as social and emotional development, approaches to learning, health 
and physical development, language and literacy development, mathematics, 
science, and creative arts. My approach in implementing curriculum is to build on 
children’s interests and expand on what they already know about the world 
around them. I look forward to creating an environment where children can see 
themselves as scientists, explorers, artists, creative-thinkers, and engineers while 
teaching intentional practices and making connections in meaningful ways.
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374 L Midterm Curriculum Skills Inventory 
Maintains a professional demeanor at all times 
Maintains confidentiality regarding children, families and colleagues. Treats people with respect. Uses 
non-judgmental language to talk about and with all people in the program. 
3.0 pts 
Demonstrates professional language, behaviors and appearance. 2.0 pts 
Hands in plans and evaluations to the head teacher on time. 1.0 pts 
Demonstrates responsible behavior. 
Arrives early enough to prepare activity before the session begins. Plans in advance for needed 
material. Responds to feedback and direction. 
3.0 pts 
Participates in planning and evaluation sessions. 
Comes to sessions prepared to participate fully. Contributes appropriately to planning and evaluation 
discussions. 
2.0 pts 
Cooperates as a teaching team member. 
Participates in all aspects of the daily session. Supports other adults in activities, during transitions, and 
within activity areas indoors and outdoors. Coordinates own actions with those of other adults in 
classroom. 
3.0 pts 
Creates a positive learning climate for children. 
Treats children with respect, caring and warmth regardless of temperament, socio-economic status, 
disabling conditions, race, ethnicity, age, behavior, appearance or primary language and culture. 





Helps children develop problem-solving strategies. 
Breaks tasks into manageable steps. Helps children identify problems. Provides children with 
information or asks open-ended questions to stimulate their thinking. Gives children opportunities to 
experiment with potential solutions. Helps children evaluate the effectiveness of their efforts. Respects 
variations among children throughout the problem-solving process. 
10.0 pts 
Identifies appropriate expectations for children’s performance. 
Makes assumptions about children’s capability that are accurate. Shows awareness of children’s 
attention span. Adapts experiences for individual participation. Promotes maximum child participation. 
Promotes children’s social interactions. 
10.0 pts 
Makes good judgments. 
Maintains a global view of the entire classroom. Foresees potential problems. Identifies problems. 
Takes corrective action or prevent problems. Responds in an effective and timely manner to problems 
as they occur. Identifies strengths and weaknesses of own performance. 
10.0 pts 
Maintains the physical environment of the classroom and the activities planned. 
Uses materials carefully. Puts materials away as appropriate. Uses materials prudently. Supports 
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